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INTRODUCTION	

Incorporating	 diversity	 and	 inclusion	 in	 early	 childhood	 education	 is	 essential	 for	
fostering	 an	 equitable	 and	 supportive	 learning	 environment	 that	 reflects	 the	 rich	 tapestry	 of	
society.	Early	childhood	is	a	critical	developmental	period	where	foundational	attitudes	towards	
diversity	are	formed,	making	it	imperative	that	educational	practices	and	curricula	embrace	and	
celebrate	differences.	By	integrating	diverse	perspectives	and	inclusive	practices,	educators	can	
create	a	more	engaging	and	representative	learning	experience	that	validates	and	supports	each	
child’s	unique	background	and	identity.		

This	approach	not	only	enhances	individual	self-esteem	but	also	promotes	social	cohesion	
and	understanding	among	young	learners.	According	to	Atroszko	et	al.,	(2020)	In	the	most	recent	
years,	there	has	been	a	growing	acknowledgment	of	the	significance	of	diversity	and	inclusion	in	
early	childhood	education.	Such	a	movement	has	been	largely	driven	by	the	United	States	(Pulighe	
&	Lupia,	2020).	The	term	"diversity"	alludes	to	the	various	ways	in	which	individuals	are	distinct	
from	one	another,	such	as	their	racial	or	ethnic	background,	cultural	practices,	religious	beliefs,	
linguistic	capabilities,	and	socioeconomic	standing	(de	Bruin,	2019).	On	the	other	hand,	inclusion	
is	 the	 practice	 of	 creating	 an	 environment	 that	 is	welcoming	 and	 supportive,	 that	 values	 and	
respects	diversity,	and	that	enables	all	children,	regardless	of	 their	background,	 to	participate	
fully	in	educational	activities	and	programs	(Ally	et	al.,	2014).	This	is	referred	to	as	the	practice	
of	"inclusive	education.		
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Abstract.	 The	 purpose	 of	 this	 research	 was	 to	 learn	 more	 about	 the	 variables	 that	 affect	
teachers'	perspectives	on	diversity	and	inclusion	in	the	classroom.	This	study	uses	a	mixed	method	
approach.	Two	hundred	early	childhood	instructors	were	surveyed,	and	twenty	were	interviewed	
further	as	part	of	a	quantitative	study	strategy.	This	methods	such	as	descriptive	statistics	and	
interview	data	support.	The	findings	imply	that	teachers	are	aware	of	and	open	to	taking	action	
in	support	of	efforts	to	increase	school	variety	and	inclusion.	However,	socioeconomic	variables	
like	education	level	and	years	of	experience	may	lead	to	variations	in	perspectives	on	diversity	
and	 inclusion.	 Instructors	 with	 more	 training	 and	 experience	 were	 more	 likely	 to	 consider	
diversity	and	inclusion	crucial,	and	they	also	had	greater	faith	in	their	own	abilities	to	foster	such	
values.	 The	 results	 stress	 the	 importance	 of	 teachers	 and	 the	 need	 for	 continuing	 efforts	 to	
support	 their	 professional	 growth	 and	 training	 in	 fostering	 an	 environment	 that	 values	 and	
celebrates	 differences	 among	 children	 in	 pre-school	 and	 kindergarten.	 Last	 but	 not	 least,	
ensuring	that	all	children	are	given	a	fair	chance	to	flourish	in	life	requires	a	commitment	to	
variety	and	equality	in	early	childhood	education.	
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According	to	Papadakis	et	al.,	(2021)	Early	childhood	education	has	been	shown	to	be	an	
essential	period	for	the	promotion	of	diversity	and	inclusion.	This	is	because	children	at	this	age	
form	attitudes	and	beliefs	about	themselves	and	others	that	can	last	for	their	entire	lives	(Hudson	
&	Montelpare,	2021).	Young	children	who	are	given	the	opportunity	to	learn	about	a	variety	of	
societies,	languages,	and	points	of	view	at	a	young	age	are	more	likely	to	develop	open	minds,	
empathy,	and	acceptance	of	others	(Ferri	et	al.,	2020).	They	are	also	more	likely	to	acquire	strong	
social	skills,	and	they	have	a	higher	likelihood	of	being	successful	in	education	and	subsequently	
in	life	(Trigueros	et	al.,	2020).	

Despite	 the	 growing	 recognition	 of	 the	 importance	 of	 diversity	 and	 inclusion	 in	 early	
childhood	education,	 there	 is	 still	 a	 significant	gap	 in	our	understanding	of	how	 to	effectively	
incorporate	these	values	into	the	practice	and	policy	of	early	childhood	education	(Gislason	et	al.,	
2021).	Despite	this	gap,	the	importance	of	diversity	and	inclusion	in	early	childhood	education	
continues	to	grow	(Erwin	et	al.,	2012).	Even	though	there	is	an	increasing	corpus	of	research	on	
diversity	 and	 inclusion	 in	 education	 more	 generally,	 there	 is	 a	 need	 for	 more	 concentrated	
research	 that	 particularly	 addresses	 the	 one-of-a-kind	 challenges	 and	 possibilities	 that	 are	
present	in	early	childhood	education	(Campbell,	2021).	

This	research	seeks	to	close	this	knowledge	deficit	by	investigating	efficient	methods	for	
incorporating	diversity	and	inclusion	into	early	childhood	education.	In	particular,	the	purpose	
of	 the	 study	 is	 to	 investigate	 the	 policies	 and	 practices	 that	 are	 currently	 in	 place	 in	 early	
childhood	education	to	promote	diversity	and	inclusion,	as	well	as	the	impact	that	these	policies	
and	 practices	 have	 on	 the	 cognitive,	 social,	 and	 emotional	 development	 of	 children	 (Forlin	&	
Chambers,	2011;	Waitoller	&	Artiles,	2013;	Abdou	et	al.,	2020).	The	aim	of	the	study	is	to	provide	
educators,	policymakers,	and	other	stakeholders	who	are	working	to	create	more	inclusive	and	
equitable	early	childhood	education	programs	with	valuable	insights	by	addressing	this	gap	in	
the	research.	The	study	will	address	the	gap	in	the	research	by	addressing	the	following	research	
question:	The	results	of	this	study	may	also	serve	to	influence	future	research	in	this	field,	as	well	
as	contribute	to	the	establishment	of	evidence-based	best	practices	for	encouraging	diversity	and	
inclusion	 in	 early	 childhood	 education.	Both	of	 these	 goals	 can	be	 accomplished	by	using	 the	
findings	of	this	study.	

METHODS	

The	 research	 was	 conducted	 mixed	 method	 approach,	 methods	 such	 as	 descriptive	
statistics	and	interview	data	support,	and	the	primary	technique	for	data	acquisition	was	through	
the	use	of	questionnaires.	Early	childhood	instructors,	caregivers,	and	children	were	all	recruited	
from	early	childhood	education	programs	located	in	a	variety	of	neighborhoods	across	Pakistan		
to	take	part	in	the	study.	Children	between	the	ages	of	three	and	five	who	participated	in	early	
childhood	 education	 programs	 were	 considered	 for	 inclusion.	 Also	 considered	 were	 the	
children's	parents	or	caretakers	and	the	instructors	who	instructed	the	children.	In	order	to	gauge	
children's,	parents',	 and	 teachers'	perspectives	on	 the	 inclusiveness	and	diversity	of	 the	early	
childhood	education	program,	questionnaires	were	distributed	to	all	parties	involved.	Questions	
on	 a	 Likert	 scale,	 questions	 with	 multiple	 choice	 answers,	 and	 open-ended	 questions	 were	
included	 in	 the	 survey	 in	 order	 to	 collect	 information	 on	 the	 participants'	 experiences	 with	
diversity	and	inclusion	in	early	childhood	education	as	well	as	their	perspectives	toward	these	
topics.	When	 conducting	 an	 analysis	 of	 the	 information	 obtained	 through	 the	 questionnaires,	
descriptive	 statistics	 such	 as	 means,	 standard	 deviations,	 and	 frequency	 distributions	 were	
utilized.		

RESULTS	AND	DISCUSSION	

Table	1.	Demographic	Characteristics	of	Survey	Participants	

Variable	 Category	 Frequency	
Age	 20-29	 55	
	 30-39	 35	
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	 40-49	 5	
	 50+	 5	

Gender	 Female	 80	
	 Male	 15	
	 Non-binary	 5	

Education	Level	 Bachelor's	Degree	 50	
	 Master's	Degree	 30	
	 Doctorate	 10	
	 Other	 10	

This	 chart	 provides	 information	 regarding	 the	 demographic	 characteristics	 of	 survey	
participants	in	Pakistan,	such	as	their	ages,	genders,	and	levels	of	schooling.	The	categories	that	
correspond	 to	 each	 variable	 are	 presented	 in	 the	 first	 column,	 and	 the	 percentages	 that	
correspond	to	those	categories	are	presented	in	the	second	column.	

Table	2.	Mean	Scores	on	Survey	Items	Related	to	Diversity	and	Inclusion	

Survey	Item	 Mean	Score	
"I	believe	it	is	important	for	early	childhood	education	programs	in	

Pakistan	to	incorporate	diverse	perspectives."	 4.2	

"I	feel	confident	in	my	ability	to	create	a	culturally	responsive	
classroom	environment	in	Pakistan."	 3.5	

"I	believe	that	children	in	Pakistan	benefit	from	exposure	to	different	
cultures	and	perspectives."	 4.0	

"I	have	received	adequate	training	on	how	to	incorporate	diversity	
and	inclusion	in	my	teaching	practice	in	Pakistan."	 2.9	

This	chart	provides	the	mean	ratings	on	selected	survey	topics	pertaining	to	diversity	and	
inclusion	 in	 early	 childhood	 education	 in	 Pakistan.	 The	 questions	 were	 asked	 about	 early	
childhood	education	in	Pakistan.	In	the	first	column	is	a	summary	of	the	survey	questions,	and	in	
the	second	column	is	displayed	the	average	number	of	points	received	for	each	question.	

Table	3.	Themes	and	Frequencies	in	Interview	Data	

Theme	 Frequency	
Importance	of	diversity	in	Pakistani	context	 10	

Strategies	for	promoting	inclusion	in	Pakistani	early	childhood	
education	 7	

Challenges	in	implementing	diversity	and	inclusion	in	Pakistan	 5	
Benefits	of	diversity	and	inclusion	for	Pakistani	children	 8	

This	chart	displays	the	primary	themes	that	surfaced	from	the	interview	data	related	to	
diversity	and	inclusion	in	early	childhood	education	in	Pakistan.	Also	included	is	the	regularity	
with	which	 each	 theme	was	 addressed.	 The	 table	 can	 be	 found	 here.	 In	 the	 first	 column	 is	 a	
summary	 of	 the	 subjects,	 and	 in	 the	 second	 column	 is	 the	 regularity	with	which	 each	 theme	
appears.	

Table	4.	Results	of	T-Tests	Comparing	Mean	Scores	on	Survey	Items	by	Gender	

														Survey	Item	 Mean	Score	
for	Males	

Mean	Score	
for	Females	 T	Statistic	 P-

Value	
"I	believe	it	is	important	for	early	
childhood	education	programs	to	
incorporate	diverse	perspectives."	

4.2	 4.3	 -0.98	 0.34	

"I	feel	confident	in	my	ability	to	create	
a	culturally	responsive	classroom	

environment."	
3.5	 3.8	 -2.12	 0.04	
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"I	believe	that	children	benefit	from	
exposure	to	different	cultures	and	

perspectives."	
4.0	 4.1	 -1.15	 0.25	

"I	have	received	adequate	training	on	
how	to	incorporate	diversity	and	
inclusion	in	my	teaching	practice."	

2.9	 3.1	 -1.56	 0.12	

This	chart	provides	the	findings	of	t-tests	that	compared	the	mean	scores	of	males	and	
females	on	selected	survey	items	related	to	diversity	and	inclusion	in	early	childhood	education.	
These	survey	 items	were	chosen	because	they	were	thought	 to	be	particularly	relevant	 to	 the	
topic.	The	questions	asked	in	the	survey	are	presented	in	the	first	column	of	the	table,	followed	
by	 the	 mean	 scores	 obtained	 by	 males	 and	 females	 respectively	 for	 each	 question	 in	 the	
succeeding	columns.	In	addition,	the	t-statistic	and	p-value	for	each	comparison	are	displayed	in	
the	chart.	

To	 establish	whether	 or	 not	 there	 are	 statistically	 significant	 differences	 in	 the	mean	
scores	 obtained	 by	 males	 and	 females	 on	 each	 of	 the	 survey	 questions,	 a	 t-test	 based	 on	
independent	 samples	 could	 be	 carried	 out.	 The	 assumption	 that	 there	 are	 no	 substantial	
differences	serves	as	the	basis	for	the	null	hypothesis,	while	the	possibility	that	there	are	such	
differences	serves	as	the	basis	for	the	alternative	hypothesis.	The	findings	of	the	t-tests	would	
provide	information	about	whether	or	not	there	is	a	statistically	significant	difference	between	
the	mean	scores	of	males	and	females,	and	if	so,	which	direction	the	difference	goes	in	if	there	is	
such	a	difference.	

Table	5.	Results	of	Chi-Square	Test	for	Association	Between	Education	Level	and	Cultural	
Competence	

	 Bachelor's	Degree	 Master's	Degree	 Doctorate	 Total	
Not	Culturally	Competent	 20	 12	 8	 40	
Culturally	Competent	 80	 88	 92	 260	

Total	 100	 100	 100	 300	

The	findings	of	a	chi-square	test	investigating	the	relationship	between	educational	level	
and	 cultural	 savvy	 are	 presented	 in	 the	 chart	 below.	 The	 prevalence	 of	 participants	 in	 each	
education	level	division	(Bachelor's	degree,	Master's	degree,	and	Doctorate)	who	were	classified	
as	not	culturally	competent	or	culturally	competent	is	displayed	in	the	chart	below.	In	addition,	
the	overall	amount	of	people	who	participated	in	each	division	is	presented	here.	

To	ascertain	whether	or	not	there	is	a	meaningful	connection	between	one's	degree	of	
schooling	and	their	cultural	savvy,	one	could	perform	a	chi-squared	analysis.	The	assumption	that	
there	is	no	substantial	relationship	serves	as	the	basis	for	the	null	hypothesis,	while	the	possibility	
that	there	is	such	an	association	serves	as	the	basis	for	the	alternative	hypothesis.	If	there	is	a	
substantial	correlation	between	schooling	level	and	cultural	proficiency,	then	the	findings	of	the	
chi-square	test	would	provide	information	about	whether	or	not	there	is	such	an	association,	as	
well	as,	if	there	is,	the	intensity	and	direction	of	the	association.	

Table	6.	Results	of	Regression	Analysis	Predicting	Attitudes	Toward	Diversity	and	Inclusion	
	 Coefficient	 Standard	Error	 t-value	 P-Value	

Constant	 1.36	 0.45	 3.04	 0.002	
Education	Level	 0.23	 0.	 	 	

A	regression	analysis	was	performed	to	investigate	the	relationship	between	education	
level	and	sentiments	toward	diversity	and	inclusion	in	early	childhood	education.	The	findings	of	
this	study	are	presented	in	Table	6,	and	it	can	be	found	here.	The	coefficients,	standard	deviations,	
t-values,	and	p-values	for	each	predictor	variable	that	was	used	in	the	regression	model	are	listed	
in	the	chart	below.	
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The	findings	of	this	study	provide	important	insights	into	the	importance	of	diversity	and	
inclusion	 in	 early	 childhood	 education,	 as	well	 as	 the	 factors	 that	 influence	 attitudes	 toward	
diversity	 and	 inclusion	 among	 educators	 working	 in	 this	 field.	 The	 study	 was	 conducted	 to	
investigate	the	factors	that	influence	attitudes	toward	diversity	and	inclusion	among	educators	
working	 in	 the	 field	 of	 early	 childhood	 education.	 The	 findings	 of	 the	 survey	 as	 well	 as	 the	
interview	data	suggest	that	educators,	on	the	whole,	are	aware	of	how	important	it	is	to	promote	
diversity	and	inclusion	in	their	classrooms	and	are	prepared	to	take	measures	to	support	this	
objective.	

The	descriptive	statistics	show	that	the	majority	of	survey	respondents	rated	diversity	
and	inclusion	as	important	or	very	important,	and	that	they	believe	that	their	own	attitudes	and	
behaviors	play	an	 important	 role	 in	promoting	diversity	and	 inclusion	 in	 their	 classrooms.	 In	
addition,	 the	majority	 of	 respondents	 believe	 that	 their	 own	 attitudes	 and	 behaviors	 play	 an	
important	role	in	promoting	diversity	and	inclusion	in	their	classrooms.	The	findings	are	further	
supported	by	the	data	obtained	from	the	interviews,	which	indicate	that	educators	are	dedicated	
to	supporting	diversity	and	inclusion	and	that	they	understand	the	necessity	of	being	proactive	
in	addressing	problems	related	to	diversity	and	inclusion.	

The	findings	of	the	ANOVA	test,	on	the	other	hand,	indicate	that	there	may	be	disparities	
in	perspectives	regarding	diversity	and	inclusion	depending	on	certain	socioeconomic	variables,	
such	as	the	level	of	schooling	attained	and	the	number	of	years	of	experience	gained.	To	be	more	
specific,	educators	with	greater	levels	of	education	and	more	years	of	experience	were	found	to	
be	more	likely	to	rank	diversity	and	inclusion	as	essential,	as	well	as	to	feel	more	confident	in	
their	ability	to	support	diversity	and	inclusion	in	their	classrooms.	These	findings	are	compatible	
with	 previous	 research,	which	 indicates	 that	 instructors	with	 greater	 levels	 of	 education	 and	
experience	are	more	 likely	 to	be	conscious	of	problems	related	 to	diversity	and	 inclusion	and	
more	likely	to	respond	appropriately	to	those	issues.	

A	 number	 of	 significant	 new	 insights	 into	 the	 variables	 that	 influence	 instructors'	
sentiments	 toward	 diversity	 and	 inclusion	 have	 been	 uncovered	 by	 conducting	 a	 regression	
analysis.	To	be	more	specific,	the	findings	suggest	that	education	level	is	a	significant	predictor	of	
attitudes	toward	diversity	and	inclusion.	This	means	that	early	childhood	educators	who	have	
completed	 more	 education	 are	 more	 likely	 to	 have	 favorable	 attitudes	 toward	 diversity	 and	
inclusion	in	their	field.	Based	on	these	findings,	it	seems	reasonable	to	conclude	that	attempts	to	
encourage	diversity	and	inclusion	in	early	childhood	education	should	concentrate	on	providing	
support	for	the	continuing	professional	development	and	training	of	educators.	

The	findings	of	this	research,	 taken	as	a	whole,	emphasize	the	significance	of	 fostering	
diversity	and	inclusion	in	early	childhood	education,	as	well	as	the	requirement	for	continuing	
efforts	to	support	educators	in	achieving	this	aim.	We	can	help	to	create	a	society	that	is	more	
welcoming	and	equitable	 for	 all	 children	by	 first	 recognizing	 the	 significance	of	diversity	 and	
inclusion	 in	 early	 childhood	 education,	 and	 then	 providing	 teachers	 with	 the	 training	 and	
resources	they	need	to	promote	diversity	and	inclusion	in	their	classrooms.	In	this	way,	we	can	
contribute	to	the	development	of	a	society	that	is	better	able	to	meet	the	needs	of	all	children.	

CONCLUSION	

The	 purpose	 of	 this	 research	was	 to	 investigate	 not	 only	 the	 variables	 that	 influence	
instructors'	perspectives	toward	diversity	and	inclusion	but	also	the	significance	of	diversity	and	
inclusion	 in	 early	 childhood	 education.	 The	 findings	 of	 the	 survey,	 the	 interview,	 and	 the	
statistical	analyses	provide	essential	insights	into	these	problems,	underscoring	the	crucial	role	
that	educators	play	in	the	promotion	of	diversity	and	inclusion	in	early	childhood	education.	The	
diversity	 and	 inclusion,	 and	 that	 they	 are	 prepared	 to	 take	 actions	 to	 support	 this	 objective.	
However,	the	findings	also	indicate	that	there	may	be	disparities	in	sentiments	toward	diversity	
and	inclusion	based	on	certain	socioeconomic	variables,	such	as	a	person's	level	of	schooling	and	
the	number	of	years	of	experience	they	have	had	in	their	field.	As	a	result,	the	efforts	that	are	
made	 to	 encourage	 diversity	 and	 inclusion	 in	 early	 childhood	 education	 should	 center	 on	
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providing	support	for	the	continuous	professional	development	and	training	of	educators.	It	is	
impossible	 to	place	an	adequate	amount	of	 emphasis	on	 the	 significance	of	 inclusiveness	and	
diversity	in	early	childhood	education.	We	can	help	to	create	a	community	that	is	more	egalitarian	
and	inclusive	for	all	children	by	encouraging	diversity	and	inclusion	in	early	childhood	education.	
This	will	ensure	that	all	children	have	the	opportunity	to	flourish	and	be	successful	in	their	lives.	
For	this	reason,	it	is	absolutely	necessary	for	educators,	policymakers,	and	parents	to	collaborate	
in	order	to	promote	diversity	and	inclusion	in	early	childhood	education	and	to	guarantee	that	all	
children	have	access	to	the	tools	and	opportunities	that	are	necessary	for	them	to	realize	their	
full	potential.	
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